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Abstract 
This systematic review of literature on foreign language anxiety and its relationship with achievement is 
additional clarification to the earlier works and reviews concerned with this issue. Firstly, it defines the foreign 
language anxiety concept where eventually foreign language anxiety is differentiated from other related concepts. 
Secondly, it reviews the existing studies where the constructs of foreign languages are determined. Finally, it 
presents the studies that concern foreign language anxiety and achievement in a systematic way where different 
settings, languages, learners’ stages and disciplines were involved.  
Keywords: foreign language anxiety, foreign language anxiety and achievement, systematic review 
1. Introduction  
With increased attention being given to language learners and their affective factors, research in this field has 
asserted that language anxiety is the most powerful predictor on the students’ performance among the affective 
factors (Liu & Huang, 2011). Gardner, Tremblay, and Masgoret (1997) investigated the relationship between 
foreign language anxiety among different affective variables and language performance to declare that foreign 
language anxiety was ranked as the highest factor which negatively correlated with language achievement. More 
recently, Olivares-Cuhat (2010) also investigated the relative importance of various learner variables such as 
cognitive, meta-cognitive and affective variables on foreign/second language performance to assert over again 
that foreign language anxiety is the important factor in learning a foreign or second language. 
The last few decades have witnessed interest in foreign language anxiety in general and foreign language anxiety 
in association with achievement in particular. Raising the issue of foreign language anxiety and achievement, 
flux results have been introduced. Inaugural studies showed that foreign language anxiety can be a facilitator. 
However, scrutinizing the recent literature, a plethora of work has indicated that achievement is hindered by 
foreign language anxiety which seems to thrust aside the consequences of the early studies.  
In Scovel (1978) review, for example, different measures to assess foreign language anxiety were used. Thus, 
contradictory results were presented. On the other hand, the review of (Horwitz, 2001) declared the negative side 
of foreign language anxiety on achievement. In the later review, the suitable measure to assess foreign language 
anxiety was used. However, values and the magnitude of the negative relationship between the two variables 
were not counted. Moreover, young learners were neglected in the review. One step further; this systematic 
review, considers more studies in different nations, target languages, stages, and most importantly, it is 
up-to-date to recognize the change over one decade. It can be straightforward to determine the relationship 
between foreign language anxiety and achievement, utilizing the appropriate measure to assess foreign language 
anxiety.  
2. Literature Review  
2.1 Foreign Language Anxiety Definition 
Anxiety is a central construct in theories of personality. In the 1970, Spielberger, Gorsuch, and Lushene provided 
a reliable self-report scale to assess anxiety (Spielberger, Reheiser, Owen, & Sydeman, 2004). According to them, 
anxiety in general consists of two components or dimensions; state anxiety and trait anxiety. State anxiety has 
been defined as “consisting of subjective feelings of tension, apprehension, nervousness and worry, with 
associated arousal of the autonomic nervous system.”,  and trait anxiety has been defined as “stable individual 
differences in anxiety proneness in situations perceived as dangerous and threatening.” (Mulatu, 2002; 
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Spielberger et al., 2004).  
Hence, Horwitz, Horwitz, and Cope (1986, p. 128) have defined foreign language anxiety as “a distinct complex 
of self-perceptions, beliefs, feelings, and behaviors related to classroom language learning arising from the 
uniqueness of the language learning process.”. It is distinct from general anxiety even though it seems to be 
comparatively related to the first component of anxiety in which the anxious of second or foreign language 
learners feel tension, apprehension, nervousness, and worry in some specific situations.  
In Horwitz’s et al. definition, foreign language anxiety has three components; communication apprehension, test 
anxiety, and fear of negative evaluation. They defined communication apprehension as “a type of shyness 
characterized as fear of, or anxiety about communicating with people” (p. 127). It refers to an individual’s level 
of anxiety in communication with others. It is anticipated by those who expect to have troubles in 
communication with others to likely be in real difficulty to control the situation. Test anxiety is defined as “the 
type of performance anxiety resulting from a fear of failure in an academic evaluation setting” (p. 127). It refers 
to the experience of anxiety in foreign language class that students normally face in exams. It is a sensitive 
situation where students are expected to succeed or failed. Fear of negative evaluation is the “apprehension about 
others’ evaluations, avoidance of evaluative situations” (p. 128). It is somewhat different from test anxiety in 
which here, fear of negative evaluation may occur in any social evaluation rather than restricted in academic 
situations.  
2.2 Foreign Language Anxiety 
Since anxiety has been found as a vital factor affecting language learning, it is fundamental to identify students 
who are anxious in a foreign language class(Horwitz et al., 1986). As a result, Horwitz et al. (1986) have 
developed a scale to measure the amount of anxiety that students may experience in learning a foreign language. 
They named the scale “Foreign Language Classroom Anxiety scale” (FLCAS). The theoretical framework 
consists of the three components: communication apprehension, test anxiety, and fear of negative evaluation. The 
items were developed from students self-reports who were concerned about their foreign language classes, from 
clinical experience where the first author has long experience in dealing with anxious students in her own foreign 
language classes , and from a review of related instruments. The scale has 33 items scored on a 5-point Likert 
scale ranging from “strongly agree” to “strongly disagree”. The possible range of score is 33-165; the higher 
score indicates the more anxious students are. Horwitz et al. (1986) applied the scale to 78 students who were 
concerned about foreign language classes out of 225 English students who were learning Spanish as a foreign 
language in the beginner language classes at the University of Texas, Austin. The scale has demonstrated internal 
reliability, achieving an alpha coefficient of .93 with all items. Test-retest reliability over eight weeks yielded an 
(r= .83, p< .001) in two tailed tests.  
In another supplementary study to the previous study, Horwitz (1986) construct-validated the measure to 
establish that foreign language anxiety is a phenomenon related to but distinguishable from other specific 
anxieties. In the following study, she administered FLCAS to approximately 300 undergraduate foreign language 
students at the University of Texas in a number of separate studies. A correlation of the FLCAS with other 
related scales has been conducted. Table 1 below depicts the scale, p-value, number of the respondents, variance 
shared, and the variance not shared between the scales. (See Also Horwitz, 2001).  
 
Table 1. Differentiating foreign language anxiety from other related anxieties 





Trait Scale of the State-Trait 
Anxiety Inventory (Spielberger, 
1983) 
.29 .002 108 FLCAS 8% 92% 
Personal report of communication 
apprehension (McCrosky, 1970) 
.28 .063 44 FLCAS 8% 92% 
Fear of negative evaluation scale 
(Watson & Friend, 1969) 
.36 .007 56 FLCAS 13% 87% 
Test anxiety scale (Sarason, 1978) .53 .001 60 FLCAS 28% 72% 
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Different related anxiety scales concurrently with the FLCAS have been administered to find insignificant 
correlation between the FLCAS and McCroskey (1970) personal report of communication apprehension (r= .28, 
p= .063), and slight significant correlation with Spielberger, Gorsuch, Lushene, Vagg, and Jacobs (1983) 
inventory of trait scale of the state-trait anxiety (r= .29, p= .002), and Watson and Friend (1969) scale of fear of 
negative evaluation (r= .36, p= .007). However, moderate correlation was found between the FLCAS and Watson 
and Friend (1969) scale of test anxiety (r= .53, p= .001). Even though a significant moderate correlation was 
found between the FLCAS and the test anxiety scale, the variance shared between them was low. That is the 
variance not shared was reasonable in all measures to discriminate the FLCAS from other related anxieties. 
Therefore, these results were enough evidence to establish the discriminated validity of the foreign language 
anxiety from the related other specific anxieties constructs. 
Foreign language classroom anxiety scale has been found to be a highly reliable scale to measure foreign 
language anxiety. In most studies, internal reliability has been demonstrated above (0.92 – 0.95) (Aida, 1994; 
Cao, 2011; Chen, 2007; Cheng, 1998; Horwitz, 1986; Toth, 2008). In addition to that, Trang (2012) has recently 
reviewed the Horwitz, Horwitz and Cope’s (1986) theory of foreign language classroom anxiety to discuss the 
criticisms that have been engaged with it since the theory emerged, he concluded that foreign language anxiety is 
distinctive from other anxieties.  
Even though the scale of FLCAS has been widely used in foreign language anxiety measurement, numerous 
empirical studies have dissimilar findings in terms of the constructs of foreign language anxiety (e.g. Aida, 1994; 
Burden, 2004; Cao, 2011; Chiang, 2007; Lan, 2010; Lee, 2011; Park & Lee, 2005; Perez-Paredes & 
Martinez-Sanchez, 2000-2001; Sanchez-Herrero & Sanchez, 1992; Toth, 2008; Zulkifli, 2007). For instance, in 
Park and Lee (2005) study, they administered a 19-item language anxiety questionnaire to 132 Korean college 
students who enrolled in English conversation classes. The results of factor analysis indicated that language 
anxiety comprised of three main components. Also, Lee (2011) explored the relationship between English 
learning anxiety and communication apprehension, test anxiety, and fear of negative evaluation among 254 
non-English major students in Taiwan to support the foreign language anxiety theory. In addition to that, Zulkifli 
(2007) conducted a study to identified the factors that contribute to foreign language classroom anxiety. A 
Language anxiety questionnaire was applied based on FLCAS constructs. She concluded that fear of 
communication, test anxiety, and fears of negative evaluation were the factors that trigger anxiety in foreign 
language classroom. Furthermore, Toth (2008) adapted FLCAS for the use in the Hungarian EFL context to test 
the psychometric properties of the new instruments. The results suggests that communication apprehension, fear 
of inadequate performance in English classes, and attitudes to the English class were all important components 
which constitute the constructs of foreign language classroom anxiety. Even though the constructs of foreign 
language anxiety constructs were named differently across the studies, they all support Horwitz, Horwitz and 
Cope’s (1986) theory of foreign language classroom anxiety. Table 2 below depicts the different names across 
the studies. 
 
Table 2. Constructs of foreign language anxiety across the studies 
Year Author 


















Fear of Negative 
Evaluation 
2007 VovianaZulkifli Fear of Communication Test Anxiety 
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Regardless the majority of the studies have found that foreign language anxiety consist of three constructs, which 
supports Horwitz, Horwitz and Cope’s (1986) theory, some found that foreign language anxiety is actually four 
constructs and even refute the test anxiety component to conclude that test anxiety is related to general anxiety 
(Aida, 1994). For example, in Aida’s study, she examined the theory of foreign language classroom anxiety by 
validating an adaptation of FLCAS for non-English students who were learning Japanese language; factor 
solution had provided partial support to the theory. Four constructs were revealed. However, test anxiety was not 
included. She claimed that test anxiety is a general anxiety problem. Similarly, Perez-Paredes and 
Martinez-Sanchez (2000-2001) reduplicated Aida’s study to examine the Horwitz, Horwitz and Cope’s foreign 
language anxiety using a large number of Spanish students who learn English language as a foreign language 
regarding they were homogeneous in term of proficiency and foreign language study profile. Also, the same 
instrument, research procedures, and statistical tools were all replicated. Likewise, principal component analysis 
had yielded four constructs. They claimed that FLCAS factors are far from clear, suggesting further research to 
establish the components of foreign language anxiety.  
Due to the flux results showing inconsistent of the number of factors that construct foreign language anxiety, 
Cao (2011) employed two foreign language anxiety models; three factors model and four factors model to find 
out which model had better fitness. With a 300 Chinese college students who were learning English as a foreign 
Language to prove which model of FLCAS is better fit by comparing fit indices. Confirmatory factor analysis 
showed that the three-model had the best fit. Table 3 below depicts the results of both models. 
 





















2169.18 .07 7.72 8.57 7.78 
Four-Factor 
Model 
2211.19 .07 7.88 8.77 7.93 
**P< .01 
(Adapted and modified from Cao, 2011) 
 
2.3 Foreign Language Anxiety and Achievement  
Numerous studies in the field of foreign language anxiety have been conducted to prove that foreign language 
anxiety has an impact on students’ achievement or performance (See Elaine Horwitz, 2001). Reviewing the 
literature in relation to this issue, there have been consistent reasonable negative relationships between language 
anxiety and performance or achievement in different contexts with different target languages.  
In the early work for Horwitz (1986) significant negative correlation was found between foreign language 
anxiety and English achievement of students who were learning the Spanish or French languages. The 
correlation between foreign language anxiety and final grade for intact beginning Spanish classes was (r= ⎯.49, 
p= .003, n=35) and for two beginning French classes was (r= ⎯.54, p= .001, n=32) expressing that students who 
experience higher levels of foreign language anxiety receive lower grades in compare to their counterparts.  
Similarly with the same context,Phillips (1992) examined the effect of anxiety as measured by FLCAS on 
students’ oral exam performance as measured by test scores and other several performance variables related to 
accuracy and amount of comprehensible speech. Pearson correlation between FLCAS scores and oral exam 
performance grades was computed as well as correlations between FLCAS and eight of oral performance 
variables such as average length of communication units, percentage of total words in communication units, 
percent of error-free communication units, percentage of total words in error-free communication units, average 
length of maze, percentage of total words in maze, number of dependent clauses used, and number of target 
structure used were computed as well. Finding revealed significant, moderate adverse relationship between 
foreign language anxiety and oral performance in general (r= ⎯.40, p= .01, n=44), also significant negative 
correlation between FLCAS and average length of communication unit (r= ⎯.34, p= .02), percentage of total 
words in communication units (r= ⎯.38, p= .01), number of dependent clauses used (r= ⎯.38, p= .01), and number 
www.ccsenet.org/ijel International Journal of English Linguistics Vol. 3, No. 2; 2013 
36 
 
of target structure used (r= ⎯.39, p= .01), were found with the same sample. 
Gardner et al. (1997) investigated the relationship between foreign language anxiety among different affective 
variables and achievement in French. In their study two measures of achievement were used; objective measures 
and French grades. Significant negative relationship was recognized in language anxiety and objective measure 
(r= ⎯.66, p= .001, n=102), and French grades (r= ⎯.33, p= .01, n=102). Besides, foreign language anxiety was 
ranked as the highest negative correlation with achievement among the other affective variables measured. 
In addition to that, Sellers (1999) investigated the relationship between anxiety and reading comprehension, 
process, and recall in Spanish as a foreign language. Different research techniques used to measure the variables; 
anxiety scales such as FLCAS and reading anxiety scales were used to measure language anxiety, multiple 
choice test and written protocol were also used to measure reading comprehension, and a cognitive interference 
questionnaire and think aloud interviews were used to measure reading process and recall. Findings showed that 
not only highly anxious students tended to recall less passage content than did those who are less anxious but 
also highly anxious learners recalled fewer pausal units. Also, results of a cognitive interference questionnaire 
indicated that highly anxious students tended to experience more off-task, interfering thoughts than their less 
anxious students. 
In reverse context, where Spanish learners learn English as a foreign language, Wilson (2006) posted a question 
to examine the relations between foreign language anxiety and students’ oral performance. In addition to 
studying the overall scores of the speaking component in relation with foreign language anxiety by taking into 
account the grammatical accuracy, breadth of vocabulary, pronunciation including individual sounds and word 
stress, and fluency, eight measures of oral ability in English such as length of communication unit, percentage of 
total words in communication units, percent of error-free communication units, percentage of total words in 
error-free communication units, average length of maze, percentage of total words in maze, number of dependent 
classes used, and number of target structure used for a second time were applied (See Phillips, 1992). Again, 
correlational analysis between oral tests, the eight criteria variables, and FLCAS scores was carried out. The 
findings revealed a significant, moderate inverse relationship between foreign language anxiety and oral 
performance in general (r= ⎯.494, p= .001, n=40), also a significant negative correlation between FLCAS and 
total words in communication units (r= ⎯.381, p= .015) whereas a significant positive correlation between foreign 
language anxiety and percentage of total words in mazes was found (r= .341, p= .031). In a like manner, Hewitt 
and Stephenson (2011)replicated Phillips’ study lately. Not only the exact question was posed to assess the 
influence of foreign language anxiety by almost the same number of sample size but also the identical procedure 
and the instruments where FLCAS was used to measure the level of foreign language anxiety and the oral 
performance instrument with the eight variables used originally by Phillips to measure the oral ability in a 
foreign language were involved. Certainly, significant negative relationship was found between foreign language 
anxiety and oral performance (r= ⎯.49, p= .001), suggesting that students who showed high anxiety levels in 
foreign language anxiety did more poorly on the oral performance than did those who show low anxiety levels in 
language anxiety. Consistent with the previous study, only one variable of the eight oral performance criteria 
were negatively significant; the variable of total words in communication units (r= ⎯.38, p= .015).  
In spite of the confused results with some specific variables related to the oral performance criteria, congruent 
results confirmed that oral ability in foreign language has been influenced by foreign language anxiety regardless 
of the publication issues (Note 1). Table 4 below summarizes the statistical results of the Person correlation for 
overall performance, the eight criteria and foreign language classroom anxiety scale scores that are duplicated in 
the three studies.  
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Table 4. Summary of the statistical results of the duplicated studies 
Author & Year 
Elaine M. Phillips 
(1992) 
Jean T. Stephenson 
Wilson (2006) 
Elaine Hewitt, Jean 
Stephenson (2011) 
Sample Size 44 40 40 
First and Target Language English-French Spanish-English Spanish-English 
Performance & FLCAS 
Correlation 
r p R p r p 
Overall performance ⎯.40 .01 ⎯.494 .001** ⎯.49 .001** 
Eight performance variables r p R p r p 
average length of 
communication unit 
⎯.34 .02* ⎯.074 .650 - - 
percent of total words in 
communication units 
⎯.38 .01* ⎯.381 .015* ⎯.38 .015* 
percent of error-free 
communication units 
⎯.16 .29 ⎯.005 .974 - - 
percent of total words in 
error-free communication 
units 
⎯.19 .21 ⎯.108 .507 - - 
average length of maze .17 .28 .172 .288 - - 
percent of total words in maze .26 .10 .341 .031* .34 .031* 
number of dependent clauses 
used 
⎯.38 .01* ⎯.131 .419 - - 
number of target structure 
used 
⎯.39 .01* ⎯.232 .149 - - 
Note: **p< .01 & *P< .05 
 
Empirical studies not only showed that university students have been affected by foreign language anxiety but 
also school students are also affected. With the same context of the target language; sixth, seventh and eighth 
Spanish grader school students were employed to examine the relationship between foreign language anxiety and 
students’ performance on numeral English achievement measures (Sanchez-Herrero & Sanchez, 1992). Yet again, 
significant negative correlations were found between foreign language anxiety and achievement in different 
groups with different English achievement tests (Sanchez-Herrero & Sanchez, 1992). 
In different contexts, where different language learners who learn English language as a foreign language, 
studies with Turkish, Korean, Pakistani, Arabic, Polish, Persian, Thai, and Chinese have been conducted. In the 
Turkish setting, Batumlu and Erden (2007) conducted a study to find out whether foreign language anxiety and 
students’ English achievement had any relationship or not. For the purpose of the study, FLCAS was 
administered to determine the students’ foreign language anxiety levels for 150 university students with concern 
of the representation of the general population whereas the average of students’ first and second midterms was 
also used to assess the students’ foreign language achievement. Analysis of correlation proved a significant 
negative relationship between foreign language anxiety and English achievement (r= ⎯.45, p= .01, n=150).  
Likewise, Dalkilic (2001) investigated the relation between the students’ foreign language anxiety levels and 
their achievement in speaking course. Mean scores of FLCAS have been aggregated and compared to the 
students’ overall grades in speaking course to reveal that foreign language anxiety correlated negatively with the 
students’ speaking achievement, representing that the grades of the students turn out to be higher as their level of 
language anxiety increased.  
In the Korean situation, Park and Lee (2005) also examined the relationship between language anxiety and oral 
performance. Results showed a significant negative correlation between anxiety and oral performance(r = ⎯.321, 
p= .001, n=132). 
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In the Pakistani context, the relationship between foreign classroom language anxiety and students’ academic 
achievement with university students was investigated (Awan, Azher, Nadeem, & Naz, 2010). FLCAS was used 
to assess English language anxiety, and the students’ grade point average in English classes was taken in 
consideration. Pearson correlation analysis exposed significant negative correlations between the two variables 
(r= ⎯.273, p= .001, n=149). 
In the Arabic setting, Abu-Ghararah (1999) conducted a study to determine the effect of foreign language anxiety 
on English achievement. Using FLCAS and students’ grades of 240 secondary and university students, a 
harmonious negative correlation was found between foreign language anxiety and the students’ English 
achievement in general. Moreover, a negative correlation was found between foreign language anxiety and 
students’ achievement within the group of secondary and university students. 
In the Polish situation, Szyszka (2011) hypothesized that foreign language anxiety negatively correlated with 
self-perceived competence as one of the integral components of oral performance. For the purpose of the 
investigation link between foreign language anxiety and the self-perceived levels of pronunciation, FLCAS to 
measure the level of language anxiety and a pronunciation self-evaluation form to measure the participants’ 
self-perceived overall level of pronunciation competence in general and the level of aspects of their segmental 
pronunciation such as vowels and consonants and super-segmental elements such as pronunciation of individual 
words, words stress, weak forms, rhythm, linking, assimilation, and intonation were administered to 48 teacher 
training college students. Pearson Product Moment correlation scores of the pronunciation self-perception 
questionnaire were calculated to indicate a quite significant strong negative relationship between foreign 
language anxiety and self-perceived competence of pronunciation (r= ⎯.54, p= .01, n=48) to confirm that students 
who demonstrated higher levels of foreign language anxiety tended to declare lower pronunciation competence. 
Further, Spearman’s rho correlation was run to examine the relationship between foreign language anxiety and 
the other self-perceived aspects to conclude that apart from intonation, all segmental and super-segmental were 
found significantly and adversely correlated with foreign language anxiety.  
In the Iranian situation, different language skills were studied in relationship to foreign language anxiety. 
However, as the previous study, almost the same negative correlation value was found in this environment 
between foreign language anxiety and the listening comprehension skill as a receptive skill. Atasheneh and Izadi 
(2012) tested the relationship between foreign language anxiety and listening comprehension. 60 out of 120 
intermediate Persian students based on the proficiency test who were learning English as a foreign language in 
the field of English translation were selected to participate in the study. FLCAS and two listening comprehension 
tests were implemented in the inquiry. Using correlation analysis with the homogenous sample, a significant, 
moderate negative relationship was found between the two variables (r= ⎯.469, p= .000, n=60).  
In the Thai context, 318 middle school students in an English language program were employed to investigate 
the relationship between foreign language anxiety and students’ performance. Results gained revealed significant, 
moderate negative relationship between foreign language anxiety and performance in English language(r= ⎯.283, 
p= .01, n=318), (Anyadubalu, 2010).  
Clearly studies on Chinese learners who learn English as a foreign language were the dominant in this area of 
study. Plethora of work concerning language anxiety and achievement has been conducted in the Chinese 
environment. For instance, in Lu and Liu (2011) study, they measured foreign language anxiety in relation with 
students’ performance in English. With a large sample size of diverse disciplines from three universities in China 
where students enrolled in compulsory English courses offered by the universities, a significant, moderate 
negative relationship were found between foreign language anxiety measured by FLCAS and English 
performance measured by aggregated scores in the course final exam (r= ⎯.317, p= .01, n=934), concluding that 
lessened language anxiety is an essential element for enhancing students’ learning outcomes. Similarly, Zheng 
(2010) examined language anxiety in relation with test performance in English. Again with a large sample size 
recruited from students who were taking College English Test in a Chinese university, results of structural 
equation modeling exhibited that language anxiety had negative impact on achievement (r= ⎯.45, p= .01, n=830).  
In the relationship between foreign language anxiety and a specific language learning skill, Yao and Jingna (2011) 
carried out a study to find out the relationship between foreign language anxiety level and reading 
comprehension proficiency. 92 students from the school of Agricultural and Food Engendering in a Chinese 
University were selected randomly. Using FLCAS to measure foreign language anxiety and a test which includes 
three passages to measure reading and comprehension proficiency, the Pearson Product-Moment correlation 
results showed a significant, moderated negative relationship between anxiety and test scores in reading 
comprehension (r= ⎯.346, p= .001, n=92), indicating that lower scores in reading and comprehension proficiency 
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test are most likely received if the students’ level of foreign language anxiety is higher.  
Concerning English major students, Kao and Craigie (2010) employed 101 undergraduate Mandarin students 
from the department of Applied English in a Chinese university. To examine the relationship between foreign 
language anxiety and the participants’ English course achievement, FLCAS scores and self-reported data based 
on the students’ academic results scores of the English course were considered to conclude that foreign language 
anxiety had a significant negative effect on English achievement. Further, Cheng (2005) investigated the 
relationship between foreign language anxiety and English oral conversation course semester achievement. 253 
Chinese students who are majored in English language were selected. Again, significant negative correlation was 
found between foreign language anxiety and English oral conversation course semester as measured by FLCAS 
and final scores of oral English (r= ⎯.174, p= .001, n=253). 
Scrutinizing the literature with reference to this focus, there were two studies where the same results were 
displayed. In Cheng, Horwitz, and Schallert (1999) and Cheng (1998), the same sample size of 433 Taiwanese 
English major students who were taking speaking and writing classes were accessibly chosen to investigate the 
relationship between foreign language anxiety and achievement. Negative correlation was established between 
FLCAS and English achievement in speaking and writing course grades with a superior language anxiety in 
speaking skill. (r= ⎯.28 & ⎯.25, p= .001, n=433). 
In the Chinese setting with respect to the effect of language anxiety on students’ achievement, not only matured 
students who either learn English as a subject or as a major were searched but also primary and secondary school 
students were considered as well. In Chan and Wu (2004) a sample of 601 fifth graders from 205 elementary 
schools in Taiwan were stratified, clustered and purposefully recruited to investigate the level of foreign 
language anxiety as well as the relationship between foreign language anxiety and achievement. The results not 
only showed the clear tendency of foreign language anxiety among elementary students but also confirmed the 
corresponding negative correlation results between foreign language anxiety and achievement with the measured 
students. Furthermore, Chen (2007) ascertained the relationship between foreign language anxiety and English 
achievement of bilingual elementary school students. The researcher studied the relationship between foreign 
language anxiety and English semester achievement. From two private schools in Taiwan, 222 of fifth and sixth 
graders were selected for the purpose of investigating the two variables. Even though correlation analysis 
revealed a slight variation between language anxiety and achievement in the diverse groups where fifth graders 
had greater significant negative correlation (r= ⎯.392, p= .01, n=105) than sixth grade students (r= ⎯.294, p= .01, 
n=120), significant negative correlation between foreign language anxiety and English semester achievement for 
both grades in general were established(r= ⎯.289, p= .01, n=222).  
In contrast, Lan (2010) studied the seventh grade students to investigate the level of foreign language anxiety 
and the relationship between foreign language anxiety and English learning achievement. Results of correlation 
analysis showed a significant inverse relationship between foreign language anxiety and English learning 
achievement (r= ⎯.57, p= .01, n=212).  
Apart from the most educated languages to less studied languages, Aida (1994) explored the relationship 
between foreign language anxiety and performance, from a diverse sample of 64 native speakers of English, and 
32 non-native speakers of English which included five Spanish speakers, six Chinese, fourteen Korean, five 
other Asian language speakers, and two other non-Asian speaker students. With regard to FLCAS, which was 
used to measure foreign language anxiety and final course grade in percentage, which was used to measure the 
students anxiety in Japanese language, correlation analysis revealed a significant, moderate negative correlation 
between foreign language anxiety of the heterogeneous sample and students’ performance (r= ⎯.38, p= .01, 
n=96).  
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To conclude, it is conspicuous that language anxiety has only a harmful side on learners’ performance if the 
appropriate measure was used. In other words, foreign language anxiety affects the students’ learning process 
and outcomes. Hitherto, not only the negative relationship between foreign language anxiety and achievement 
seems to vary according to the target language and specific skill (Horwitz, 2001) but also different levels of 
language proficiency, background, and stages play a role on the side effect of language anxiety on achievement. 
Table 5 above depicts the analysis of the correlation between foreign language anxiety and achievement. It 
shows that the significant negative relationship between foreign language anxiety and achievement mainly range 
from moderate to strong. 
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Note 
Note 1. It seems that the same study in a different type of publication corresponding with a different researcher 
was conducted. 
